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Abstract: Among the designations of curricular components (subjects) of graduate courses in Tourism, there are
some in which Tourism and other areas of knowledge make up a syntagma whose terms are linked by elements
such as: “of”, “in the”, “in”, “and”, as well as “applied to”. Therefore, the objective here, based on a syntactic-
semantic analysis of such designations, is to deduce dialogue configuration indexing elements that hold among
them. Following methodological procedures of cut-off delimitation, a piece of research was carried out in which
74 curricula constituted by 139 subjects were analyzed, assuming that: 1) the Course Pedagogical Project (CPP)

document within which the curricular structure constitutes the materialization of the intangible dimension of
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the curriculum and, hence, the subjects designations should be ringed together with the intricate guiding pre-
suppositions underlying the PPC; 2) language, not being neutral, carries marks of voices of the subjects involved
in the enunciation (enunciator and enunciatee), so that such designations imply meanings that go beyond the
mere formal register. Different percentage numbers of the incidence of the above mentioned construgdo sintd-
ticas were found, with a predominance (%) of “area X applied to Tourism”. In that syntactic formulation there is
a one-way transitivity, giving Tourism a connotation of object of the application in determined area, lacking
relational symmetry in the dialogue between them. Results bring to reflection the pertinence of the prefix “in-
ter”, in the perspective of interdisciplinarity, both with reference to the nature of Tourism and to what the Na-
tional Curricular Guidelines of Tourism courses state about interdisciplinarity. The option for the syntactic-
semantic reading as an analysis tool, originated from Text Linguistics competences as well as from enunciative
linguistics, and made it possible to expand the result interpretations, contributing to the establishment, from an
interdisciplinary view, of other/new conceptual connections.

Keywords: Tourism and Knowledge Areas. Graduate Courses. Curricular Components. Syntactic-semantic
Readin. Dialogic Relationship among Areas.

Resumo: Entre as designac¢Ges de componentes (disciplinas) de estruturas curriculares de cursos de graduagao
em Turismo, encontram-se aquelas em que o Turismo e outras dreas de conhecimento constituem uma cons-
trugdo sintdtica, cujos termos vém ligados por elementos como: “do”, “no”, “em”, “e” e “aplicado ao”. Assim,
objetiva-se, com base em analise sintatico-semantica dessas designagdes, depreender indiciadores de configu-
rages de didlogo interdisciplinar estabelecido entre elas, uma vez que a essas configura¢des tendem a corres-
ponder praticas pedagdgicas. Considerando como supostos: 1) que o documento Projeto Pedagdgico de Curso
(PPC) e, nele, a estrutura curricular, se constitui em materializagdo da dimenséao intangivel do curriculo e que,
portanto, as designacGes das disciplinas deveriam estar aneladas ao intricado de pressupostos norteadores
subjacentes ao PPC; 2) que a linguagem, ndo sendo neutra, traz marcas de vozes dos sujeitos enunciador e
enunciatario, de sorte que tais designagdes implicam sentidos para além do mero registro formal; numa pes-
quisa de natureza exploratédria, analisaram-se, apds procedimentos metodoldgicos de recorte, 74 estruturas
curriculares e, nelas, 139 disciplinas, sendo que, percentualmente, apresentaram diferentes nimeros de inci-
déncias das referidas construgdes, com predominio de “X aplicado ao Turismo”. Nessa formulagdo sintatica
emerge uma transitividade de mao Unica, conferindo ao Turismo a conotacdo de objeto de aplicacdo da area X,
ndo conotando simetria relacional no didlogo entre elas. Os resultados trazem a reflexdo a pertinéncia das
designacGes, tanto no que se refere a natureza do Turismo, quanto ao que as Diretrizes Curriculares Nacionais
dos cursos de Turismo preconizam sobre interdisciplinaridade. A prépria opgao pela leitura sintatico-semantica
como ferramenta de andlise origindria de competéncias da Linguistica do Texto e de linguisticas enunciativas
propiciou estender o campo de interpretagdes dos resultados, concorrendo para estabelecer, interdisciplinar-
mente, outras/novas conexdes conceituais.

Palavras-chave: Turismo e Areas de Conhecimento. Cursos de Graduacdo. Componentes Curriculares. Leitura
Sintatico-semantica. Relacdo Dialdgica entre as Areas.

Resumen: Entre las designaciones de las componentes (asignaturas) de estructuras curriculares de las carreras
de graduaciones en Turismo, se encuentran aquellas en las cuales el Turismo y otras areas del conocimiento
constituyen un construgdo sintdtica, cuyos términos los ven conectados por elementos como: “do”, “no”, “em”,
“e” y “aplicado ao”. Desse modo, se objetiva, en base al analisis sintactico-semantico de tales designaciones,
deprender configuraciones de didlogo establecido entre ellas. Considerando como supuestos: 1) que el docu-
mento Proyecto Pedagdgico de la Carrera (PPC) y, en él, la estructura curricular, se constituye en materiali-
zacion de la dimension intangible del curriculo y que, por lo tanto, las designaciones de las asignaturas deberi-
an estar afieladas al enredado de presupuestos que nortean y que estan bajo el sentido del PPC; 2) que el len-
guaje, no siendo neutro, trae huellas de voces de los sujetos enunciador y de suerte que tales designaciones
implican sentidos para mds alla del simple registro formal; en investigacidn realizada, se analizaron, después de
los procedimientos metodoldgicos de recorte, 74 estructuras curriculares y, en ellas, 139 asignaturas, siendo
que, porcentualmente, presentaron diferentes nimeros de incidencias de los referidos construcdo sintaticas,
con predominio (%) de “drea X aplicada al Turismo”. En esa formulacién sintactica hay una transitividad, de
mano Unica, confiriendo al Turismo la connotacidn de objeto de aplicacion del area X, no connotando simetria
relacional en el didlogo entre ellas. Los resultados traen a la reflexion la pertinencia del prefijo “inter” en la
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perspectiva de interdisciplinaridad, tanto en la referéncia a la naturaleza del Turismo, cuanto a lo que las Direc-
trices Curriculares Nacionales de las Carreras de Turismo preconizan sobre interdisciplinaridad. La propia op-
cion por la lectura sintactico-semantica como herramienta de analisis originaria de competencias de la Lingliis-
tica de Texto y de linglisticas enunciativas propicié extender el campo de interpretaciones de los resultados,
concurriendo para establecer, interdisciplinarmente, otras/nuevas conexiones conceptuales.

Palabras clave: Turismo y Areas del Conocimiento. Carreras de Grado. Componentes Curriculares. Lectura Sin-

tactico-semantico. Relacién Dialdgica entre las Areas.

1 INTRODUCTION

The proposal and development of a
research project reflect the inseparable rela-
tionship between subject and object and
promote transformations in both. The per-
sonal history of the researcher and their
unique social, professional, and educational
experiences, in the Academy and outside of
it, imprint marks in the process of investiga-
tion, giving it a "face", without thereby com-
promising processes and procedures re-
quired to ensure the scientific nature of the
process. Access to new theories and new
data, unexpected situations in the field, de-
nied interviews or, on the contrary, narra-
tives that exceed expectations, are examples
of unforeseen or uncontrolled deviations of
the planned course, generating, however,
new learning and requiring decisions.

The present work inscribes itself in
this perspective. In the introduction we pre-
sent the reasons that led to the reading ex-
ercise announced by the title, and then we
address analytically, from the curriculum
and language perspective, the aspects in-
volved in the naming of curricular compo-
nents, many of which tend to go unnoticed.
The working contingencies of one of the re-
searchers provided insights into the im-
portance of scientifically studying the epis-
temological and pedagogical aspects of the

complex conceptual universe of tourism and
that of interdisciplinarity, central to the re-
thinking of the pedagogical practice of
teachers from other areas teaching under-
graduate programs in Tourism.

The first of these contingencies oc-
curred while teaching an undergraduate
program in Tourism and as a member of the
Teaching Structuring Nucleus (NDE in the
Portuguese acronym), where she and some
colleagues were given the task of designing,
for later implementation, interdisciplinary
projects. For this task, meetings were held
with teachers in the program, in order to
make them aware of the proposals and pro-
vide a forum for discussion of theoretical
conceptions and pedagogical practices that
could arise.

The dichotomy between theoretical
and practical courses/activities, as well as
the difficulty of
models and linking them to epistemological

identifying pedagogical

assumptions were some of the issues ad-
dressed in these meetings. Irrespective of
the understanding of the always provisional
nature of the knowledge produced, and be-
cause it was a discussion about interdiscipli-
nary projects, it drew attention a diffuse
contraposition between disciplinarity and
interdisciplinarity, the latter frequently cir-
cumscribed to the idea of juxtaposition of
areas present in the curriculum “grid”.

(_
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In addition to these findings of theo-
retical non-alignment, at the meetings it was
evident an insufficient perception, by teach-
ers in the program with training in different
areas of knowledge, that interdisciplinarity -
as the prefix "inter" denotes - requires dia-
logue between areas, or between the theo-
retical fields involved. In other words, in the
present case, it would require, from a dialog-
ical perspective, conceptual incursions in the
field of Tourism and, consequently, the re-
thinking of usual pedagogical practices, in
which, as a rule, tourism as an activity or
concept tends to be a one-way street, i.e.
only object of analysis through the theoreti-
cal lenses of these areas

The work in terms of bringing these
aspects to light with their respective peda-
gogical implications presented difficulties
and, at times, the attainment of the objec-
tives seemed impossible.

One the one hand, if this experience
was a catalyst for concerns it could not, per
se, be a basis for generalization. On the oth-
er hand, these concerns pointed to the epis-
temological-pedagogical dimension of inter-
disciplinarity, directly and indirectly referred
to in the National Curriculum Guidelines
(DCNs in the Portuguese acronym) for un-
dergraduate programs in Tourism.

The legal text explicitly states in Item
IV, Paragraph 1, Article 2, that, among the
structural elements of the pedagogical pro-
jects of undergraduate programs in Tourism,
there must be forms of interdisciplinarity. At
the completion of the program students will
have received an interdisciplinary approach
(Article 3), which is also identified in the set
of 19 skills and abilities listed in Article 4.
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The assessment of the exit profile and skills
and abilities is reflected in the design of the
National Student Performance Exam
(Enade).

Faced with this, the thinking journey
led to the question: How in other programs
would this dimension be contemplated?
What elements, within the undergraduate
program, would be indicative of dialogical
relations of other areas with the area of
Tourism, which as a rule make up the curric-
ular structure in these programs? Thus, the
first draft of the research question was
drawn up, and to answer it we developed a
methodological framework. First, to widen
the knowledge base, we conducted an
online survey of curricular structures of oth-
er undergraduate programs in Tourism in
Brazil at that time. Despite possible lags be-
tween propositions constituting projects and
the way they are operationalized in everyday
life (explicit and implicit curriculum), it was
understood to be pertinent to identify how
interdisciplinarity was documented in peda-
gogical projects, both in conceptual terms
and in the proposition of pedagogical,
methodological, or even evaluation practic-
es. From the data obtained, the research
directions were thus defined.

However, before presenting the data
obtained, a caveat is in order. It goes beyond
the scope of these reflections to deepen the
concept of interdisciplinarity by referring to
the multiple scholarly definitions, and thus
to multiple perspectives of corresponding
repercussions in pedagogical practice. Oper-
ationally, considering the empirical and re-
flexive frameworks that gave rise to the first

guestions, as well as the preliminary litera-
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ture surveys for data collection, the ap-
proach was restricted to the identification of
possible indicators of processes of "scientific
dialogue" "inter" specific fields of study
(Tourism and other areas of knowledge that
integrate the curricular structures in the
governmental and institutional areas related
to undergraduate programs in Tourism),
seeking to identify, through syntactic-
semantic reading* of course names, possible
symmetries and/or asymmetries between
these areas. We must remember that the
word "dialogue", etymologically, is com-
posed of the Greek prefix "dia", which
means "through" and "logos", which origi-

nally meant "word" in Greek. Therefore,

dialogue refers to the idea of circulation of
the word, of meanings, and, in the present
case, between the areas.

For a possible operational definition,

the theoretical approach is made from

Charaudeau (2010), for whom interdiscipli-
narity

...consists in establishing real connec-
tions between concepts, analysis tools
and modes of interpretation of differ-
ent disciplines. It is not enough to add
disciplines on the same object of analy-
sis; various disciplinary skills need to be
confronted to make these concepts and
analysis tools more relevant, or to ex-
tend the scope of the interpretations

4 Syntactic: adjective relative to Syntax. According to
the Dictionary of Linguistics organized by Jean Du-
bois et al. (2004), Syntax is defined as "part of the
grammar that describes the rules by which mean-
ingful units are combined into sentences" (p. 559).
Semantic: adjective related to Semantics. This is the
branch of Linguistics that studies meaning. The
meaning of words is the object of study of lexical
semantics (Trask, 2008).
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based on results themselves from
common analysis protocols. (p. 197)

In this regard it should be noted that,
consistent with the initial objective and ob-
ject proposed for the study, the very option
for syntactic-semantic reading as a tool of
analysis originating from the competences of
Text Linguistics and enunciative analysis
provided an opportunity to extend the field
of interpretation of the results, contributing
to establish, in an interdisciplinary way, oth-
er/new conceptual connections.

The documentary research carried
out in October 2015, on the website of the
National [Brazilian] Institute of Educational
Studies and Research Anisio Teixeira (INEP),
was not as fruitful as expected, since the
number of projects found was small. Of the
total of 340 programs in operation (disre-
garding offers from the same program in
different locations), only 6 educational pro-
jects were available online (1.7%). On the
other hand, we had access to 74 curricular
structures (considering that the same pro-
gram structure was maintained in different
offers). The available information was most-
ly the list of courses that comprised the pro-
grams, semester schedules, and credits. Ac-
cess to menus and respective teaching plans
was limited.

Therefore, we had to find another
perspective for our study. In this new ap-
proach the course names in the curricular
structures became the new object of reflec-
tion, in which the area of Tourism was
somehow related with other areas.

This decision was based on two basic
assumptions. The first - which will be un-
folded in the next item - concerned the cur-
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riculum conception and the intrinsic relation
between the intangible and tangible dimen-
sions, that in the present case was material-
ized in the Pedagogical Project (PPC), of
which the curricular structure and the cur-
ricular components are constitutive ele-
ments. Because this is a college document,
we assumed the course names were careful-
ly selected in order to be consistent with the
underlying assumptions guiding the PPC, in
particular, the epistemological and pedagog-
ical perspective that points to interdiscipli-
narity.

The second assumption was that lan-
guage is not neutral; it contains discursive
marks associated to the different contexts of
enunciation, in which the subject enunciator
(the one who enunciates) and enunciatee (to
whom the enunciation is addressed) and the
links with the enunciated object are institut-
ed. In considering the guiding role of the PPC
and the wunderstanding that grammati-
cal/linguistic structures and functions as-
sume significant nuances in the scope of
discourse, the syntactic-semantic description
and analysis of course names that relate
Tourism to other areas of knowledge could
indicate possible configurations of dialogue
between them.

A literature review on the terms “Es-
trutura curricular” and "andlise sintatico-
semantica", in Portuguese for national publi-
cations, and "Curriculum Structure", "Curric-
ulum Grid" and "Syntactic-Semantic analy-
sis" associated with the term "Tourism", for
The

sources were as follows: periodicals linked to

international search. documentary
graduate programs in Tourism in Brazil, an-

nals of the Seminar of Research in Tourism
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of Mercosur (Semintur) and Seminar of the
National Association for Research and Grad-
uate Studies in Tourism (ANPTUR); and the
international database Scopus.

We did not find any occurrences for
the analytical criterion syntactic-semantic
aspects of denominations.

2 DENOMINATION OF CURRICULAR COM-
PONENTS: FROM CURRICULUM CONCEPT
TO THE RELATIONSHIP BETWEEN IN-
TANGIBLE AND WRITTEN DIMENSIONS

Matrix, structure, grid, component
are terms that, in formal education, are reg-
ularly qualified by the adjective "curricular",
constituting binomials whose frequency is
such that they tend to be employed tacitly,
without attention being turned to conceptu-
al referents that may be present, either in
relation to each of the terms or to the rela-
tions of meaning between them. Anyway,
what is common to these binomials is the
qualifying element that derives from "curric-
ulum”.

In its etymology there is the Latin
term curriculum, -i, in the sense of race, ca-
reer, place where one runs (Faria, 1962),
running, course, and small shortcut
(Dicionario Aulete Digital, n.d.). The etymo-
logical perspective already suggests the pro-
cess dimension of curriculum, of movement
towards a target horizon, which carries,
throughout the course, traces of the "place
in which one is running", in which multiple
and continuous starting points are marked.
Therefore, thinking about the curriculum at
different levels of education requires refer-

ring to a mapping of paths that intersect and
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permeate internally and externally the insti-
tutions.

Even though these theoretical in-
sights on curriculum are not the object of
these reflections, some proposals of scholars
on the subject already suggest the multidi-
mensionality of the concept and its reper-
cussion in the use of the adjective "curricu-
lar".

According to the introduction of the
topic "The curriculum question", which en-
compasses the educational themes of the
Observatoire Education et Territoires (n.d.),
as well as to different literature sources,
particularly in the 1960s, the curriculum be-
came an object of study in the field of Edu-
cation and Sociology. Two major analytical
approaches stand out: the first is the di-
dactic approach,

tent are the result of the characteristics of

"...in which form and con-

the disciplines taught, the modalities of di-
dactic transposition (Chevallard, 1985) and
pedagogical conceptions"; the second is the
sociological approach,

riculum appears as a social construct trans-

"...in which the cur-

lating ideological positions and relations of
power". This sociological approach, from the
point of view of M. Young mentioned in the
text, would draw the attention to the modes
of selection, organization, and legitimation
of the knowledge embodied in school cur-
ricula.

According to Sacristan (1999), the
curriculum is not only the link established
between culture and the society outside
school and education, but also between in-
herited knowledge and culture and student
learning; it is the link between theory (ideas,
assumptions, and aspirations) and possible
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practice, provided certain conditions are
observed. Similarly, Braslavsky (2011, p. 4)
considers that "..the curriculum relates to
the connections between the goals of educa-
tion and everyday life in learning institu-
tions, schools, colleges, and universities".

In the same vein, among those se-
lected by Pierre-Yves Roux (2011) “to clarify
the notion of curriculum” (p. 21), document

8 refers:

The curriculum is, above all, the instru-
ment of an educational policy, in the in-
tersection of pedagogical intentions in
terms of the view of man therein ex-
pressed and the didactic intentions, be-
ing the rationalization of a global teach-
ing project. The curriculum is, there-
fore, subject to primary educational
choices that are related to values and
goals of a society's educational system,
and to the view society has of itself and
of man in becoming. (Roux, 2011, p. 21)

The curriculum conception thus goes
beyond the formal dimension and its bu-
reaucratic correlates, supported by legal
documents, institutional policies, and pro-
jects (written curriculum), entering the field
of the lived, "real" or even "hidden" curricu-
lum of everyday pedagogical practice.

In this line, Moreira (1997) empha-
sizes the existence of two usual meanings of
the word "curriculum": (a) knowledge that is
pedagogically and didactically treated by the
school to be learned and applied by the stu-
dent, or (b) a set of experiences to be lived
by the student, under the guidance of the
school. In other words: the conception of
curriculum entails, although varying in em-
phasis, the presentation of knowledge and
learning experiences to promote the assimi-

lation and reconstruction of this knowledge.

Rev. Bras. Pesq. Tur. Sdo Paulo, 12(3), pp. 197-218, set./dez. 2018.

203



ézfu R

In the first case, the emphasis is on contents
or written document, and corresponds to
what is conventionally called formal curricu-
lum; in the second case, the process or the
effective school practice is emphasized, i.e.,
the so-called curriculum in action or real
curriculum. Another concept Moreira (1997)
borrows from Apple (1982), is that of "hid-
den curriculum", that is, "...norms and values
that are implicitly, but effectively, taught in
schools and that are not usually talked about
in teachers’ statements of ends or goals" (p.
14). In the concept of curriculum we must

therefore consider "..plans and proposals
(the formal curriculum), what actually hap-
pens in schools and classrooms (the curricu-
lum in action), as well as the rules and norms
that are not explicit that govern the relation-
ships established in classrooms (the hidden
curriculum)” (Moreira, 1997, p. 15) - this one
is mentioned by Tribe (2008, p. 78) when
bringing to the discussion the concept of
curriculum. The spotlight here falls "not just
on the explicit aims and objectives of the
curriculum, but also on the implicit values

that accompany it. Exponents of the hidden
curriculum point to the significance of what
is left out of the curriculum as well as what is
putin" (Tribe, 2008, p. 78).

In addition, because they coexist in
the educational context, the way the hidden
curriculum and formal curriculum are relat-
ed to each other and are implemented, their
asymmetries and symmetries, deserve per-
manent critical vigilance on the part of the
actors involved, considering their political-
social, cultural, administrative, and pedagog-
ical repercussions, as well as tensions that
may arise therefrom.
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Reflecting on curriculum theory,
what it is and why it is important, Young
(2014) acknowledges two fundamental as-
pects: education as a practical activity and as
a specialized activity. As a practical activity,

n

education "...is about doing things to and
with others" (p. 196), that is, it is concerned
with people to

knowledge that takes them beyond their

enabling "...acquire
personal experience and they would be un-
like to acquire it if they did not go to school
or college" (p. 196). On the other hand,
while remaining a practical activity, the au-
thor considers that "...education has become
increasingly specialized. Curricula are the
this
knowledge, which largely defines the kind of

form of specialized educational
education people get" (p. 197). Thus, Young
(2014) argues that it is from understanding
curricula as forms of specialized knowledge
that we can develop better curricula and
improve learning opportunities. And, as a
direct corollary, the questioning about the
knowledge that should make up the curricu-
lum, "..not in the absolute sense of true
knowledge, which is better termed belief,
but in the sense of the ‘best knowledge we
have in any field’" (Young, 2014, p. 187).
Still, the

knowledge is specialized in two ways:

according to author,

I. In relation to its disciplinary sources:
the knowledge produced by the dis-
ciplinary specialists;

II. In relation to different groups of
learners: all curricula are designed for
particular groups of learners, and we
have to bear in mind their prior
knowledge. Curriculum designers at
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any level are involved in a process
that Bernstein referred to as re-
contextualization, a relatively simple
word for an extremely complex pro-
cess. The word refers to how ele-
ments of disciplinary knowledge are
incorporated into curricula for learn-
ers of different ages and prior
knowledge.

Curriculum designers should focus on
its purpose: "... what is it trying to do or sup-
port teachers in doing?" (Young, 2014, p.
200). In Young's understanding (2014), the
purpose is to promote "epistemic ascent" (p.
200).

The curriculum, thus, contains in it-
self a journey of becoming, which take us
back to the etymological roots of the term.
In Braslavsky's words (2011), the curriculum
is a process whose development shapes its
intangible dimension. In addition, "The cur-
riculum development is understood as a
process implying a wide range of decisions
concerning learning experiences taken by
different actors at very different levels"
(Braslavsky, 2011, p. 5). The researcher re-
fers,

respectively, to politicians, experts,

teachers; at the national, provincial, local,
school, and, increasingly, international lev-
els.

On the other hand, if the curriculum,
from this perspective, is an intangible pro-
cess, it has a material expression in the form
of diverse documents that serve (to varying
degrees, according to their use) to produce
meaning and guide the learning and teach-
ing processes in educational institutions

(Braslavsky, 2011). Thus, curricular docu-
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ments include official legal texts, institution-
al and programs documents, as well as doc-
uments prepared for the classroom (or for
the many other spaces reached by digital
resources).

Given the main object of this study,
the Pedagogical Project of the Program (PPC
) is highlighted. The curriculum is central to
this document in which, consequently, the
legal, ethical-political, educational, sociocul-
tural,

epistemological, technical-scientific,

methodological, and didactic-pedagogical
dimensions are referents for the develop-
ment of teaching and learning activities; in-
stitutional contextual elements are taken up;
the objectives and the exit profile are de-
fined. Also, the PPC outlines basic and com-
plementary "specialized" knowledge as well
as the evaluation processes for learning,
teaching and the PPC itself.

The organizational dimension takes
shape in the design and materialization of
the curricular structure®, with the selection
and designation of the curricular compo-
nents, as well as in the mapping of the pre-
dicted flows, a design that is balanced by
other dimensions and, at the same time,
assuring unicity to the project. Therefore,
the analysis, by focusing on curricular com-
ponents is equally emphasizing other ele-
ments and dimensions of the Project - which
supports the purpose of surveying, describ-
ing, and analyzing the curricular components
of undergraduate programs in Tourism, to
uncover possible underlying interdisciplinary
conceptions.

5> There is also the use of the term "curriculum matrix"
or "grid", which contains traces of curriculum orga-
nized in courses.
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3 DENOMINATION OF CURRICULAR COM-
PONENTS AND THE LINGUISTIC-TEXTUAL
MATERIALIZATION OF THIS PROCESS:
EMERGENCE OF A MULTIPLICITY OF
MEANINGS

We are language beings. Immersed in
it, we utter ourselves and we utter the world
around us. And how do we say what we
want or can say? Through texts, because, as
Bakhtin and Volochinov (1986) argue, "the
actual reality of language-speech is not the
abstract system of linguistic forms, not the
isolated monologic utterance... but the social
event of verbal interaction..." (p. 123). That
is, the text is the place of the interaction of
social subjects that, through linguistic, cogni-
tive, and social actions, construct meanings.

In the concept of text, the interactive
nature of language is emphasized, since the
text is a unit of meaning in use. We speak to
someone for some purpose, and to that end
we make choices of a linguistic-social nature.

If we communicate and interact
through texts, curricular structures (also
referred to as curriculum matrix or grid) are
also texts that circulate in a human activity
sphere, the educational sphere. Here, we
should note that curricular structures are
the result of a social construction, historical-
ly circumscribed; these structures arise from
a way of conceiving and present curricular
components in an educational institution, in
this case, colleges. Therefore, a textual gen-
re, which presents a compositional unity,
style, and thematic content, is a relatively
stable type of utterance (Bakhtin, 2011).
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As far as the compositional unit is
concerned, a curricular structure is recog-
nized by its form: visually the reader of this
genre is traditionally faced with a table with
vertical and horizontal lines with information
about semester, course names, credits (or
number of hours),
other
(which correspond to the thematic content).

prerequisites, among

elements institutions may adopt
Visually, the still predominant form of the
curricular structure of different institutions
is of a "grid", the name by which curricular
structures became popularly known. In line
with other pedagogical concepts, there are
also structures with different designs, such
as modules, teaching units, representing the
way the programs are designed - all of them
ideologically marked forms.

Finally, the third component of the
genre is style, which refers to the linguistic
choices we make to say what we want to say
(enunciative will), or what we can say. These
choices are lexical (vocabulary), syntactic,
and semantic.

Bakhtin (1986), at different times, re-
iterates the dialogic and dynamic character
of language. By marking its social character,
he does not disregard its other constituent
elements (morphology®, phonetics’, syntax
and semantics). On the contrary, for him,
problems of syntax are of great importance
for the understanding of the language, be-
cause the syntactic forms are the ones that
approach the real conditions of speech.

& Morphology: The study of the forms or parts of
speech, of their inflections and of the formations of
words or derivation. (Dubois et. al, 2004, p. 559).

7 Phonetics: Area of linguistic knowledge that studies
and classifies the sounds of speech, especially re-
garding its articulation and auditory reception.
(Diciondrio Aulete Digital, 2018).
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These postulations serve as a foun-
dation for different linguistic studies, in spe-
cial to those promoted by the field of Ap-
plied Linguistics and enunciative theories
(approach followed, in this article, for the
analysis of course names in curricular plans).

Antunes (2005), a researcher that
perform textual analysis based on the Bakh-
tinian assumptions, argues that the choices
that occur on the textual surface "signal the
conceptual connections that underlie this
surface; ...if there are connections on the
surface it is because they exist within the
scope of meaning and intended interactions
"(p. 48).

The course designations presup-
pose these choices, which allows us to hy-
pothesize, from the syntactic constructions
identified, how the scientific dialogue be-
tween the areas was conceived or shaped.
Of course, these are hypotheses based on
the written document, without any corre-
spondence with the curriculum/project in
action/real/lived - which is outside the scope
of the current stage of research develop-
ment.

4 The syntactic-semantic reading exercise

After
framework, the exploratory documentary

presenting the theoretical

survey led to the identification, from the 74
curricular structures found online, of 139
courses. The organization of data was made
by Brazilian geographic regions. Course de-
nominations were examined and the preva-
lent formal structures, expressed in the five
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types of syntactic constructions®, are pre-
sented below. From then on, the analysis
was developed based on the occurrences
and the significance of these for achieving
the objective.

125 occurrences: X do (of) Tourism;

65 occurrences: X no (in the) Tourism;
166 occurrences: X em (in) Tourism;
174 occurrences: X e (and) Tourism;

221 occurrences: X aplicado ao (applied to)
Tourism;
totaling 751 occurrences of these syntactic
constructions

It should be noted that the syntactic
construction X para (for) Tourism had 17
occurrences, which was not considered sig-
nificant.

Another group, which was named
Other Combinations, included courses that
did not fall under the previous criterion,
among which there were names such as:
Integrated tourism, Regional tourism, Urban
tourism, Creative tourism, Sustainable tour-
ism, or designations where the adjective
"touristic" is combined with terms such as:
Animation, Services, Transport, Legislation,
Marketing, Administration, Patrimony. Eco-
tourism and Wine tourism were also includ-
ed in the group. Irrespective of whether they
can refer to reflections of different orders,
such as those of categorial nature (modali-
ties, types, and forms of tourism), the for-
mulation of the respective nomenclatures
does not authorize to relate them accurately
to the syntactic constructions of higher oc-

8 The analysis presented refers to the syntactic con-
structions in the Portuguese language.
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currence relationally marked by the men-
tioned prepositions.

With this caveat in mind, and re-
turning to the basic formal structures identi-
fied in the 139 courses, different syntactic
and semantic readings can be made, consid-
ering their constituent elements. An illustra-
tive analytical exercise could be carried out
by the substitution of X for Geography, a
term that appears related to the term Tour-
ism in course name: 30 occurrences of the
preposition do (of); three occurrences of the
preposition no (in the); four occurrences of
the coordinating conjunction e (and); 18
occurrences of the linking expression aplica-
do a (applied to).

According to Cunha and Cintra
(1986), for example, in the first two cases,
the relationship between the terms is given
by contraction of de+o (do) and contraction
em+o (no), in both situations, therefore, by
means of prepositions. In this relation, the
meaning of the first term (antecedent) is
explained or complemented by the second
(consequent). According to the authors,

[...] Although the prepositions present
a great variety of uses, quite differenti-
ated in the discourse, it is possible to
establish for each of them a fundamen-
tal meaning, marked by expression of
movement, or by resultant situation
(absence of movement) and applicable
to space, temporal, and notional fields.
(Cunha & Cintra, 1986, p. 544)

Considering this critical significance
of the relationship elements, in X do Tour-
ism, one could identify a meaning applied to
the notional field of possession: Tourism
holds the "possession" of X; already in X no
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Tourism, one could identify a signification
applied to the notional field of space: Tour-
ism as (virtual) space of X.

Moreover, with the support of Neves
(1999) and for illustrative purposes, other
similar or complementary relational readings
have become possible.

e Geography aplicado ao Tourism
Syntactically, there is a transitivity
of the first (governing) to the sec-
ond (governed) word, this, object of
that action. The transitivity would
thus be conferring to the term Tour-

the ob-

ject/example/field of application of

ism connotation® of

Geography.

e Geography do Tourism

The definite article , in the con-

traction de+o (do), specifies the
Tourism area, from which different
relational readings could be de-
duced:

—There is an area of Geography that
studies Tourism (this would be de-
limiting this area); or

— Tourism may be functioning as a clas-
sifier of Geography (of the many Ge-

ographies, such as Physics, Politics,

% In the Aurelio Dictionary (Ferreira, 2008), the follow-
ing meanings exist for the entry "connotation": 1
Meaning or meaning suggested or evoked by sym-
bol, word, thing, situation, etc.; 2 LING. A set of var-
iations (amplifications or alterations) or secondary
meanings that a word adds to its denotative or lit-
eral sense, due to the contiguity with the other
signs within a context and by mental associations
that trigger image or allusions that refer to mean-
ings outside the text, acquiring, consequently, a plu-
ralistic and multiple semantic load.
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Economic, Human, for example,

Tourism is established as another:
Geography of Tourism studies tour-
ism as...); or yet,

Geography assumes the connotation
of one of the dimensions of tourism,
with the idea of “the whole” falling

on Tourism.

Geography no Tourism

Tourism appears as an object, de-
termined, with its specificities, either
delimiting or defining the term that
precedes it (the Geography that is re-
lated to Tourism), or becoming an
object of this.

Geography em Tourism

Unlike the previous syntactic con-
struction, Tourism, preceded by the
preposition em, assumes a generic,
non-specific meaning, establishing a
relational "vagueness" in the ap-
proach of Geography to Tourism,
without losing, however, the locative

character.

Geography e Tourism

The coordinating conjunction e (and)
marks an addition relationship, which
could lead to a relational symmetry
between the terms involved. Howev-
er, as Cunha and Cintra (1986, p. 568)
observe, "[...] certain coordinating
conjunctions may in the discourse
take on various significant shades ac-
cording to the relation they establish
between the coordinated members

(words or sentences)". The authors
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include among them the conjunction
e (and), bringing examples of these
shades, such as: introduction of em-
phatic explanation, purpose, conse-
quence, adversative value, among
others. In this sense, considering the
very position of the term Geography
in syntactic construction, the formu-
lation of coordination may be implic-
itly expressing some of the construc-
tions mentioned, particularly Geog-
raphy no Tourism or Geography
aplicada ao Tourism.

In addition, in five occurrences the
adjective "touristic" is added to the term
Geography composing the designation of the
course. It can be hypothesized that the ad-
jective has been used instead of “do Tour-
ism" and, in this case, it would contain the
possibilities of meaning of the syntactic con-
struction Geography do Tourism. It does not
seem appropriate to give the word "touris-
tic", in this designation, the same sense pre-
sent in expressions such as "touristic travel."

5 SOME ANALYTICAL AND INTERPRETATIVE
REMARKS

Geography was used as an illustra-
tion, aiming to identify changes in meaning
due to the use of prepositions or linking el-
ements between the components of the
syntactic structures. It is also important to
mention the set of other courses, whose
denominations have these syntactic struc-
tures. Table 1 presents the frequencies and
the percentages of occurrences.
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Table 1 — Occurrences of the syntactic constructions in course names,

frequencies and percentages

Syntactic construction Occurrence Percentage
X do Tourism 125 16.6
X no Tourism 65 8.7
X em Tourism 166 22.2
X e Tourism 174 23.1
X aplicado ao Tourism 221 29.4
Total 751 100

Source: The authors

In a first reading of the data, the per-
centage of occurrences of syntactic con-
struction X aplicado ao Tourism stands out
with the highest value. In this case, in terms
of transitivity, tourism establishes itself as
object of X, indicating a one-way direction
from X, as well as a relational asymmetry
(tourism looked from the perspective of X).
Considering the previous observations on
the syntactic construction X no Tourism, one
of the possible readings is that a transitivity
is also implied, giving the term "tourism" the
connotation of object/example/ field of ap-
plication of the other area. Moreover, alt-
hough in the syntactic construction X em
Tourism, the preposition em, as mentioned
above, establishes a certain relational
vagueness between tourism and other are-
as, there remains the perspective of transi-
tivity and the locative aspect. Thus, by add-
ing up the respective percentages, they
reach 60 per cent.

On the other hand, with 16.6 per
cent, the syntactic construction X do Tour-
ism and the previous syntactic-semantic
readings that were made of it, another rela-
tional mapping emerges, from which tour-
ism could be breaking the unidirectionality

of the look of X (new "inter" disciplines

paths?). The percentage of the syntactic
construction using the coordinating conjunc-
tion, X e Tourism, is 23.1 per cent. This
opens a mutuality perspective, in a dialogical
relationship of symmetrical character, in
which X and Tourism could be both subject
and object. In this case, it would be possible
to imply that the denomination of the sub-
ject would be expressing this view. However,
the relational symmetry cannot be ensured
either, in view of the other connotations
that the same conjunction may assume and
the very position of X in the syntactic struc-
ture, as mentioned above.

Other readings are possible, on the
one hand, the Bakhtinian assumptions al-
ready mentioned regarding the relationships
between the choices that are made in the
textual surface regarding the meanings and
the intended interactions and conceptual
connections underlying that surface (An-
tunes, 2005); and, on the other hand, the
assumption that the syntactic structures of
course designations would materialize these
choices suggest possible forms of dialogue
and transit between the areas. From the
percentage of occurrences of syntactic con-
structions, we can also see signs of preva-
lence of the understanding of tourism as
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"activity"; in the same way, signs of the con-
dition of the object that tourism assumes
from the perspective of other areas, - which,
immediately, would lead one to ask: Can one

glimpse an "effective interdisciplinary dia-
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The question becomes more relevant
when other information is examined, name-
ly, the distribution of occurrences of the
different syntactic constructions by regions
in which the programs are offered, as shown

logue"
Curricular Guidelines?

as recommended by the National

in Table 2.

Table 2 — Occurrences of the syntactic constructions in course names, by region

Syntactic con- Region* Total
struction
SE S N NE CW
X do Tourism 19 38 07 54 07 125
X no Tourism 18 14 09 17 07 65
X em Tourism 52 35 15 41 23 166
X e Tourism 21 56 09 74 14 174
X aplicado ao 63 33 11 96 18 221
Tourism
173 176 51 282 69 751

*Note: Southeast (SE); South (S); North (N); Northeast (NE); and, Central-West (CW)

Source: The authors

When analyzing the occurrences of
the syntactic constructions X aplicado ao
Tourism, X no Tourism, and X em Tourism
and their respective percentages, by region,
considering the semantic approximation

between them, we observe that three of the
regions present values higher than 60 per
cent in the total of the 751 denominations,
as shown in Table 3.

Table 3 — Occurrence and percentage, by region, of the syntactic structures
X aplicado ao Tourism, X no the Tourism and X em Tourism

Region Occurrence Percentage

SE 133 76.8

S 82 46.5

N 35 90.1

NE 154 54.6
co 48 69.5

Source: The authors
The frequencies and percentages, looking at other areas in relation to tourism.

from this analytical perspective, draw our
attention to the mentioned implied mean-
ings of the preponderant understanding of
tourism as an "activity" and on the one-way

A similar situation occurs when we examine
the courses with the 15 highest occurrences
of the syntactic constructions using the link-

(_
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ing words aplicado ao, no, and em, as
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shown in Table 4.

Table 4 — Courses with the highest occurrences of the syntactic constructions using the linking words
aplicado ao, no and em, and respective percentages

Occurrence of syntactic

Percentage in

structures with the relation to total

Order Course Occurrences . . .
linking words aplicado of occurrences
ao, no, em
1 Management 63 53 84.1
2 Administration 58 57 98.3
3 Geography 55 21 38.2
4 Economics a7 22 46.8
5 Accountancy 37 37 100
6 Sociology 32 32 100
7 Law 29 21 72.4
8 Informatics 27 27 100
9 Methodology 26 25 96.2
10 Statistics 25 24 96.0
Marketing 25 14 56.0
11 Psychology 24 18 75.0
1 Consumer be- 22 22 100
havior
13 Patrimony 15 01 6.6
Anthropology 15 04 26.6
14 History 14 09 64.3
15  Technology 13 - -

Source: The authors

Only five of the 17 courses have val-
ues below 64.3 percent, standing out seven
courses with values above 90 percent, four
of which with 100 percent occurrences. The
courses with fewer occurrences of these
syntactic constructions are distributed main-
ly in the construction X do Tourism (Sociolo-
gy and Anthropology) and X e Tourism (Envi-
ronment, Patrimony), and Technology only
in the latter case.

If, on the horizon of interdisciplinary
dialogue, previous analysis revealed a one-
way movement of other disciplines toward
Tourism, another aspect draws attention,
which can also be illustrated through An-

thropology. In a total of 15 occurrences, the
course designation is distributed in all the
syntactic constructions listed, which points
to the multiplicity of conceptions and forms
of interdisciplinary dialogue, and, conse-
quently, to the relevance of making it an
object of study — and, particularly, consider-
ing the existence of undergraduate pro-
grams in Tourism in all Brazilian regions and,
as already mentioned, the National Curricu-
lar Guidelines regarding interdisciplinarity.
On the one hand if, by its very na-
ture, research draws on theories of refer-
ence for their analyses, on the other, the

data found can give rise to readings from
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which new lines of research can be devel-
oped. In this sense, course denominations
presented in the tables led to new reflec-
tions as additional contribution to this re-
search.

As can be seen, three groups are
identified in the occurrences of course de-
nominations, in addition to what has already
been analyzed: economy and management
courses (Management, Administration, Eco-
nomics, Accounting, Marketing, Statistics,
Consumer Behavior), instrumental courses
(Informatics, Statistics, and Technologies),
and those in the field of social studies. The
first group is prevalent, with 51 percent of
the denominations; the second, covers only
12 percent, and from the remaining 37 per-
cent, 20 percent are in the fields of Geogra-
phy, Psychology, and Sociology. Therefore,
the predominant educational view is a mar-
ket-centered approach.

The critical reading is not the focus of
this study; however, Tribe’s (2015) reflec-
tions on this market tendency give us some
food for thought, while broadening the
scope of the analytical dimension.

The author asks: "On what basis do
we decide what to teach?" (Tribe, 2015, p.
17). He emphasizes that the world, moving
fast and, somehow, beyond our control, is
reflected in the curricula. These may have
random and hidden features, be only appro-
priate in one context, be designed for special
interests. Referring to Ayikoru et al. (2009),
he observes, for example, how often the
frequency with which universities are very
easy to accept the practices of managerial-
ism and neoliberalism.
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The author asks: "On what basis do
we decide what to teach?" (Tribe, 2015, p.
17). He emphasizes that the world, moving
fast and, somehow, beyond our control, has
reflexes in the curricula. These may have
random and hidden features, be only appro-
priate to a reality, be designed for special
interests. Referring to Ayikoru et al. (2009),
he observes, for example, that the practices
of managerialism and neoliberalism are of-
ten easily embraced by universities.

An example of the former is the wide-
spread use of league tables, key per-
formance targets and management
(and learning) by objectives. Neoliberal
agendas similarly incite universities to
be competitive, entrepreneurial, mar-
ket-led, and PR-proficient. So the uni-
versity curriculum is caught between
‘serving the greater good’ and serving
up roughly commodified readily mar-
ketable knowledge. Two unintended
consequences arise from this: the de-
professionalization of academics and
the surface learning of students. (Tribe,
2015, pp. 18-19)

In this sense, there is the concern
that, in educational processes (in this case in
the field of Tourism), decisions on what
knowledge to include in the curriculum also
need to break down membranes that pro-
tect and conceal subliminal aspects (intangi-
ble curriculum), which, if perceived , would
mobilize thinking, depriving it of justifica-
tions based only on what is presented as a
truism. And, from another perspective, this
leads us to ask: Could such a "truism" not be
configured as an intervening variable in the
denomination of the curricular components?
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6 FINAL REMARKS

If from and in the enunciative act the
voices of the subjects who establish them-
selves as enunciator and enunciatee linked
to the enunciated object emanate, what
voices could then be inferred from the syn-
tactic-semantic analysis of course names?

There are no categorical answers to
this question. However, let us remember
that these are components of curricular
structures included in the Pedagogical Pro-
ject of the Program, and, as such, they are a
way of materializing a curriculum that was
though out, and is, or will be, put into prac-
tice in its multiple dimensions by an institu-
tion.

Again, it is worth noting: the word is
not neutral. This implies also that course
names are impregnated with the explicit or
implicit marks of those who created them,
as well as the marks of those who contact
with the names, in different spaces and
ideologically, and socially
circumscribed

times. In short,

marked voices, in history,
composing the history of each one.

The results also reinforce the idea
that the name of a curricular component is
not exhausted at the time of its formal regis-
tration. In and through the interactive cycle
of language, it continuously produces mean-
ing and, as such, requires special attention
as of its formulation. In the specific case of
designations consisting of syntactic con-
structions involving two areas of knowledge,
it was possible to verify the nodal role
played by the choice of linking words influ-
enced by or influencing the conceptual value
of the antecedent and subsequent terms.
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But not only. Through this same interactive
cycle, in addition to the "transit" between
the areas, with these elements, at the same
time, interpretive perspectives would arise
between written and lived curriculum.

if the
analytic reading exercise carried out sug-

In short, syntactic-semantic
gested the possibility of seeking answers to
guestions about signs that can be deduced
from the denomination of curricular compo-
nents, in an interdisciplinary perspective,
focusing on the conceptual movement be-
tween (in the present case, one of them,
Tourism), or even the possibility of answer-
ing questions about concepts or theoretical
biases of tourism that could emerge from it,
some answers were given, others rehearsed,
and some remained unanswered.

And, from a different perspective,
the
course names could also provide clues to

broadening the interpretive scope,
possible indicators of academic status that
would be conferred on Tourism by other
areas of knowledge, which could affect - or
are already affecting - the professional sta-
tus of those with higher education in the
area.

In this context, reiterating the sup-
posed non-neutrality of language and giving
an essayistic content to the reflections,
Tourism, as “object of the gaze of other are-
as”, tends to be perceived as an "activity" (of
a predominantly economic-administrative
nature, according to the study results),
would assume the prospect of case study of
these areas, which would be ratifying the
"scientific recognition" given to them by the
Academy and the market. On the other

hand, it is also necessary to consider the
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percentage of occurrences concerning the
designations expressed by the syntactic con-
struction X do (of) Tourism, whose semantic
values related to the contraction “do”, al-
ready mentioned, would lead to relational
readings in which Tourism would be delimit-
ing these areas, or functioning as a classify-
ing term, or even connoting the idea of "the
whole", with which the areas put in relation
would constitute dimensions of Tourism
itself. This movement towards greater aca-
demic and market "recognition" is enhanced
with the choice of the syntactic structure X e
(and) Tourism. As seen, the coordinating

conjunction "e", which marks an addition
relationship, would make it possible to pre-
suppose an open path in the sense of a rela-
tional symmetry.

In any case, although these two link-
ing words, "do" and "e", from the semantic
point of view, are those that could be asso-
ciated with a greater tendency to engage in
dia-
logues between areas, this can only be cor-

collaborative, or more symmetrical,
roborated when examining the course
names in the light of the Pedagogical Project
and, in it, the respective curricular concep-
tion.

Finally, although the focus of this
study is neither a curricular analysis of the
programs in Tourism in Brazil, nor a compar-
ative study of curricula in Brazil and abroad,
the elements derived from the syntactic-
semantic analysis of course names in the
curricular structures available online may
suggest specificities and trends in explicit
and implicit academic approaches with re-
gard to scientific knowledge in Tourism and
its dialogue with other areas of knowledge
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that integrate the curricular composition. By
extension, these elements contribute to
build a framework when the consolidation of
tourism as a scientific area is on the agenda.
Moreover, besides the understanding of
these specificities and trends, it should be
noted that, the interdisciplinary dialogue is
not only a prerogative of the Tourism area,
thus, the analytical procedures developed
may be extended to other areas and pro-
grams. In the same way, as an additional
reference, the set of considerations may
assist in the development of proposals or
curricular revisions.

To conclude, we presented and dis-
cussed some results of this initial stage of
research. However, as it is usual in research,
the analytical course fulfilled its task in this
stage of project development since it pro-
vided information to revisit, corroborate, or
even revise the formulated problem and the
outlined objectives. After disseminating the
study, there is room for intersubjective criti-

cism, a key step in the scientific process.
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